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Letter from the Founder

Dear Friends of the TuaRes Foundation,

Three years ago, I started the TuaRes Foundation. Based on the idea of the Latin poet Horace “Tua Res Agi-
tur” - “It is your cause”, I wanted to encourage vulnerable girls in Africa to take responsibility for their own 
lives. I hoped to give them an opportunity that they are often denied: the opportunity to pursue an education. 

Today, we are proud to present the first TuaRes impact report.

• TuaRes has given support to 2,839 girls in three years.

• We provide a broad range of support – economic aid, tuition classes, psychosocial advice, microcredits, life 
skills training and more.

• Our programs are successful – drop out rates are very low and our TuaRes girls perform better in school 
than their peers.

• For us, the individual counts: we are fighting very hard for the well-being of each and every TuaRes girl 
and for her right to an education.

• We have formed a great team in Burkina Faso and in Munich.

I am sure you have followed the political events in Burkina Faso. The country has gone through a short, 
but intense period of political instability. A coup d’état was attempted, but ultimately failed. The people of 
Burkina fought, successfully, for their right to political self-determination. We very much hope, together 
with our colleagues in Burkina Faso, that the country will continue evolving on its road to democracy and 
political transparency. We understand that there will be setbacks and that progress will need time. At TuaRes 
we persevere in our work, which serves the poorest groups in society. We see our commitment as long-term 
and – to the extent possible – independent of the political context.

I would like to thank all of our supporters – those who have helped us with their financial donations and 
those who have given us their practical or moral support. And I would like to thank all the members of the 
TuaRes team: they have dedicated their hearts and minds to our cause and made it their own “Tua Res”.

Looking back at the past three years, I am proud of what TuaRes has already achieved and I promise: this is 
just the beginning of a long journey in our quest to improve the lives of girls in Africa. 

I hope you will enjoy reading the first TuaRes impact report.

With warm regards,

Reinhard Gorenflos

Founder and CEO, TuaRes Stiftung
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Dear Readers,

I am proud to present to you our first impact report, and appreciate the time that you are dedicating to lear-
ning more about our various girls education initiatives in Africa.

As you will discover in the following pages, this year has been one of great challenges, but of even greater 
successes. TuaRes has grown in numbers (with new projects, more participants, and consequently a rise in 
our hardworking field staff); but most importantly, in operational quality and professionalism.

This impact report discusses the challenges for girls in Burkina Faso (based on our field research), the solu-
tions to these problems through education, and TuaRes’ projects in numbers and in content.  Most impor-
tantly, it presents the concrete numeric results and benefits of our measures. As you will see, the results and 
the impact are quite impressive. 

In our quest to find “the perfect strategy” to exit girls from poverty and discrimination, we will continue to 
work enthusiastically down this path during project year 2015/16.

I would like to thank everybody who contributed to making this year’s objectives a reality. A big “Barka 
woussogo!” (“many thanks” in Mooré) to our hardworking team and to all of our committed partners in 
Burkina, who worked tirelessly to make our projects a success. I would also like to extend my gratitude to 
Stefan Weckermann, Frank Westermann, Victoria Gasser, Leonhard Graner, Iris Lapinski, Donata Conrad, 
Isabelle Freudenberg, Laurence Freudenberg, Anna Seidel, Peter Swanston, Hannah Virginia Williams and 
Hélène Minato for their great help and contribution in preparing and reviewing this report.

Kind regards,

Letizia Lusardi

Project Manager and International Coordinator, TuaRes Stiftung
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1. Executive Summary

The first TuaRes Impact Re-
port discusses the socio-cul-
tural context of our work, 
the logic, scope and results of 
the intervention and the short 
term plans of the Foundation. 

In Burkina Faso, one of 
the poorest countries in the 
world, only 42% of girls fi-
nish elementary school and 
female literacy stands at just 
33.1%. The reasons are both 
economic and cultural. We 
implemented a comprehensi-
ve field study to obtain a bet-
ter grasp of the social realities 
of TuaRes participants. 536 
participants were interview-
ed. The field study covers the family/household situation, information related to girls’ vulnerability and 
information related to education. The interview results reveal precarious household and family conditions; 
the very hard work which girls have to perform at home in addition to attending school. They also highlight 
critical events such as early pregnancies, forced marriage, child abuse and child labor, health problems, parti-
cularly eyesight and limited access to health care.

We attempt to tackle such problems by facilitating girls’ access to education. The benefits of education for 
girls as individuals and for society are numerous, such as higher incomes, fewer and healthier children and a 
lower likelihood of contracting HIV/AIDS. We currently intervene in seven projects, six of them in Burkina 
Faso, with a regional focus in Ouagadougou, the Eastern province of Namentenga and the Northern District 
of Kongoussi. Our projects cover primary and secondary school education, university scholarships, income 
generating activities and life skills training for girls and young women. 

TuaRes has promoted 2,839 girls since 2012. We select the most vulnerable girls in close collaboration with 
the community and the parents’ association. The TuaRes package includes financial and material support as 
well as tuition classes. We also provide psychosocial support through a new team of social workers and com-
plements its work with information campaigns for participants and communities. The report also describes 
our activities in supporting university scholarships, encouraging micro-credit infrastructure and support in 
developing new life-skills.

We have evaluated school results in those projects directly run by the Foundation. The data collected after 
just two years of intervention are positive: fewer girls drop out of school and their academic performance is 
above average. In conjunction with local parents’ associations, we have successfully intervened in a number 
of cases of adolescent pregnancy and imminent child marriage and have helped the respective girls to conti-
nue their education.

Looking into the future, we plan to add further participants to the existing projects and create new projects 
such as Tech Education, professional training and health checks.
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2. The problem

2.1 Contextualizing girls’ education in Burkina Faso 

Burkina Faso

Map 1: Western Africa

Our current focus is on Burkina Faso, a landlocked country in West Africa and one of the world’s poorest. 
Burkina Faso has approximately 17 million inhabitants and a per capita GDP of $761.1 

It is ranked 181rd out of 187 countries according to the United Nations Development Program’s human de-
velopment indicators.2

The roads of Ouagadougou, the 
capital of Burkina Faso

1  World Data Bank, World Bank Development Indicators. Available from: http://databank.worldbank.org/data/views/variableSelection/selectvariables.aspx?source=world-development-indicators#s_r

2  Human Development Index 2014, UNDP. Available from: http://hdr.undp.org/en/content/table-1-human-development-index-and-its-components
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Girls’ Education in Burkina Faso

As in many other countries in Africa, youth education is a critical development issue in Burkina Faso, both 
because of its inherent value to each individual, and because of its wider societal benefits. Unfortunately, 
neither girls nor boys are currently faring well. But girls are doing worse.

School attendance in Burkina Faso in 2010:

• 84% of girls are accepted into elementary school, as opposed to 88% of boys

• 42% of girls finish elementary school, compared to 49% of boys

• 51% of girls who finish elementary school manage to enroll in secondary school

• 15% of girls of one age cohort finish secondary school, as opposed to 20% of boys3

Literacy rates in Burkina Faso:

• Male youth (15-24 years) literacy rate in 2012 was 46.7%

• Female youth  (15-24 years) literacy rate in 2012 was 33.1%4

As in other African countries, the biggest challenges faced by girls and women in Burkina Faso are linked to 
poverty and to attitudes and practices that are deeply engrained in patriarchal traditions and social norms. 

From an early age, girls are taught that they have different roles and responsibilities from boys and that their 
priority is to attend to household duties. Such a projection of gender-restrictive roles is reinforced throug-
hout girls’ daily lives, by their extended family, their school, their church or mosque, their wider community 
and the media. 

In poor rural communities, many girls go from being economically dependent on their fathers to being eco-
nomically dependent on their husbands. Even in the case of orphanage, the girls’ guardians will try to secure 
a profitable marriage as soon as possible to “guarantee that she has a future”. Unfortunately, it is still rare 
for education to be associated with a girl’s ability to get herself and her family out of the poverty cycle. Most 
parents and guardians are simply not aware that educating their girls can create benefits, also for them. 

This subordination and lack of empowerment, coupled with extreme poverty, results in a wasted pool of ta-
lent. Girls’ inability to fulfill their full right to education has profound repercussions on their power to claim 
and embody their other social, political and economic rights. 

3  Strategie Nationale d’Acceleration de l’Education des Filles, Burkina Faso, 2012-2021 (2012)

4  Children 2015 Country Statistical Information, November 2014, available from: http://www.unicef.org/publications/index_77928.html
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2.2 Girls’ difficulties: first-hand from the field

TuaRes data collection

We carried out an in-depth analysis to corroborate participant data and to grasp the full extent of girls’ dif-
ficulties in Burkina. This exercise served as a means to crosscheck if the projects’ activities were achieving 
their goals, as well as to discover if some project domains could be reinforced in order to better succeed in 
our mission.

In January 2015, we interviewed participants from four schools where it intervenes directly.

Table 1: Distribution of interviewees by school level

48 % urban

In Ouagadougou, the capital city of Burkina Faso, TuaRes intervenes in:

• Lycée Rimvougré, located in the Karpala district

• École Le Partenariat, located in the slums of the Ngoudri district

52 % rural

TuaRes also intervenes in rural Boulsa, the capital of Burkina Faso’s Namentenga Province, located in the 
Centre-Nord region, in:

• Lycée Provincial de Boulsa

• École de Kogonéré, a small village located 10 km from Boulsa

Purpose

The purpose of the study was to develop a deeper understanding of the daily context of the vulnerable girls 
we support.5 The end goal of this specific data-collection activity was to optimize TuaRes’ effectiveness and 
efficiency in meeting its projects’ objectives, namely promoting access and quality in education for vulnera-
ble girls. Data was collected on living conditions, family livelihood, access to healthcare, psychosocial well-
being and academic preferences and performance.

After an initial section for each girl’s identification data, the questionnaires were divided into the following 
chapters6:

• 1. household data

• 2. girl vulnerability data

• 3. education-related data

5  Please note that this report should not be considered a baseline study. The participants interviewed started receiving TuaRes support either September 2014, or at the beginning of the previous academic year.

6  Please find the data collection Methodology and relevant photos in Annex 1.

School Primary 
school 

Middle 
school 

Upper 
school TOTAL % 

Lycée Rimvougré 0 200 0 200 37.3%
Le Partenariat 0 59 0 59 11.0%
Lycée Provincial de Boulsa 0 159 40 199 37.1%
École de Kogonéré 78 0 0 78 14.6%
TOTAL 78 418 40 536 100.0%
% 14.6% 78.0% 7.5% 100.0% 
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Data collection findings 

We adopted a participative, community-based approach for the collection of data. All relevant actors to Tua-
Res girls’ education were informed of this initiative and were asked to collaborate.

Women from the girls’ daily academic context (i.e. teachers, supervisors) were trained on how to carry out 
these interviews. 

All sensitive information regarding individual participants has been treated as confidential. 

Chapter 1: Participants’ household data

People living in participants’ same household

The majority of our participants share accommodation with 6-10 other people, these being direct family 
members, extended family members or host families. 

The living conditions within the majority of these households range from very basic to precarious. Several 
household members share mats and sleep in the same room. The majority of latrines are in poor conditions 
due to overcrowded households.

Table 2: Distribution of household members

The father of a participant from École Le Partenariat, based in the Ngoudri district of Ouagadougou, shows us his family’s house

f

Household members
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Examples of some participant households in rural Boulsa
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Head of household

The head of the household, by tradition, is usually the father. In our pool of participants, this is true in 63% 
of cases. Participants stated their mothers or other family members pick up this role if the father has passed 
away, is missing or is ill. 

18% of mothers are identified as head of the household by TuaRes participants, implying that they also con-
stitute the main source of family revenue.

Table 3: Repartition of head of household 

Head of household of a participant from École Le Partenariat

Head of household 
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Head of household of a participant of Lycée Provincial de Boulsa

 Head of household of a participant in École Le 
Partenariat

The girl lost her father several years ago, and her 
mother makes an income selling the local beer, dolo.
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Head of household profession

“Today I am collecting metals I find on the street to re-sell, but tomorrow I might be called to 
help fix a bicycle wheel.” 

Father of a TuaRes participant in École Le Partenariat, Ouagadougou

In Boulsa and neighbouring towns the vast majority of TuaRes participants’ heads of household are farmers, 
Ouagadougou the majority of household heads work in the informal sector.

Examples of informal sector jobs performed by TuaRes girls are: road side vendor, housekeeper, road side 
cook, road side waiter, collector of street objects to resell, road side mechanic, launderer, tailor, butcher, ma-
son, driver and security agent.

While some of the informal jobs noted above can also be practiced “formally”, the majority of TuaRes par-
ticipant heads of household perform them without any form of contract or legal authorization. Should the 
activity not make money, they might switch to performing an alternative task the following day.

The examples of formal sector jobs identified by TuaRes girls are: miner, secretary, teacher and accountant.

• 5% of TuaRes participant heads of household are unemployed.

Table 4: Head of household profession

Head of household profession
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Head of household of a TuaRes participant in École Le 
Partenariat
He irons clothes by the road side. He complains he 
cannot perform more active tasks due to a leg injury.

The mother of a participant in École Le Partenariat is 
a road side hairdresser in the Ngoudri District of Oua-
gadougou
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Electricity availability in participants’ household

“Thanks to the solar lamps TuaRes distributes at the beginning of the school year, we are able 
to do our homework once it gets dark. The solar lamp also helps our younger and older sib-
lings study in the evenings.”

TuaRes participant from Lycée Provincial de Boulsa

The majority of girls live in households where there is no access to electricity. Only 12% mention they have 
some access “when there are no power cuts”. 

Table 5: Availability of electricity in household

TuaRes Participants show their new solar lamps

Electricity availability in beneficiary household
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Chapter 2: Girls’ vulnerability data

“There is still a stereotype in Burkina that boys should lead. This is why parents who find 
themselves with limited resources will only send the boys to school. Meanwhile they will try to 
marry the girls as soon as they can.” 

Émiliene Kafando, member of Parent Association at Lycée Rimvougré

The girls were quite reticent to talk about their personal vulnerabilities with interviewers (i.e. child labor, 
domestic and/or teacher abuse). 

This pattern of behavior was even clearer in rural schools (Lycée Provincial de Boulsa and École de Kogoné-
ré), where it usually took over an hour for a girl to go through the questionnaire. 

Looking at how shy girls were when replying to sensitive questions, we can assume that the actual number 
of girls that fall under our vulnerability categories greatly exceeds the numbers we have recorded. TuaRes 
psychosocial agents on the field confirm this, mentioning that beatings and recurrent intimidation is a reality 
in numerous participant households.

Sibdou, 15 year old, in Boulsa and her newborn 

TuaRes performed numerous household awareness-raising visits and individual therapy sessions to convince girl and family that 
she should continue her studies after giving birth. Girls who become pregnant outside wedlock are stigmatized socially and by their 
families. Often their families reject them. Many girls attempt abortion in these cases. 
She returned to school a month after giving birth and her family supports her with the baby while she studies.
TuaRes is currently working to save the education of 4 other such cases in Boulsa. 
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Orphanage

139 or 26% of the 536 TuaRes participants interviewed are orphans or semi-orphans:

• 5 or 1% of the 536 TuaRes participants are orphans

• 30 or 6% of the 536 are semi-orphans of mother

• 104 or 19% of the 536 are semi-orphans of father

Many semi-orphaned girls are integrated in their parent’s new household (if parents get re-married). Psycho-
social agents mention it is harder for girls to lose their mother, since fathers tend to remarry at an earlier stage 
and the new stepmothers have a tendency to use their husband’s former children (girls) as domestic servants. 
Most full-orphans live with their extended families.

Table 6: Orphanage among TuaRes participants

Freedom of expression

“I cannot say what I think or feel at home; I am a girl and I must accept what my elders and 
brothers tell me.”

Participant from Lycée Provincial de Boulsa

• 45% of TuaRes girls mention they do not feel safe to say their opinion at home.

Table 7: Right of freedom of expression within participants

School Orphan Semi-orphan 
(mother) 

Semi-orphan 
(father) TOTAL % 

Lycée Rimvougré 3 12 36 51 36.7%
Le Partenariat 1 1 6 8 5.8%
Lycée Provincial de Boulsa 1 14 46 61 43.9%
École de Kogonéré 0 3 16 19 13.7%
TOTAL 5 30 104 139 100.0%
% 3.6% 21.6% 74.8% 100.0% 

School Freedom of 
expression yes 

Freedom of 
expression no TOTAL % 

Lycée Rimvougré 123 77 200 37.3% 
Le Partenariat 25 34 59 11.0% 
Lycée Provincial de Boulsa 119 80 199 37.1% 
École de Kogonéré 27 51 78 14.6% 
TOTAL 294 242 536 100.0% 
% 54.9% 45.1% 100.0% 
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Child labor 

“I help out my grandma to sell peanuts after school. She needs my help.”
Participant from Lycée Rimvougré, Ouagadougou

For the purpose of this study, child labor has been considered any form of labor (other than domestic work) 
that results in monetary profit. Despite the low numbers in Boulsa, social workers mention that most girls 
help their parents to harvest and to reap the crops when the season comes. This process is both time and 
energy consuming.

99% of TuaRes participants mentioned they are engaged in household chores on a daily basis, ranging from 
cleaning and cooking, to caring for younger siblings. These chores are performed both in the morning prior 
to departure to school and in the evening upon return from school, severely limiting the time girls have to 
do their homework and to study.

• 11% of TuaRes participants report they engage in some form of child labor. 

Table 8: Child labor within participants

Sales represent a common example of child labor outside domestic chores

School Child labor yes Child labor no TOTAL % 
Lycée Rimvougré 16 184 200 37.3% 
Le Partenariat 35 24 59 11.0% 
Lycée Provincial de Boulsa 2 197 199 37.1% 
École de Kogonéré 6 72 78 14.6% 
TOTAL 59 477 536 100.0% 
% 11.0% 89.0% 100.0% 
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Abuse (domestic and at school) 

TuaRes psychosocial agents on the field report that the actual figures well exceed the numbers recorded 
below.

• 80 or 14.9% of participants report being victims of domestic and/or school abuse (physical or verbal)

Recently, a participant from École Le Partenariat was taken to a nearby medical center for treatment. Her 
father whipped her “because she did not follow his orders”, resulting in a bloody eye and severe bruises on 
the face. TuaRes psychosocial agents are stepping up awareness-raising campaigns targeting parents and gu-
ardians regarding the repercussions of domestic violence (legal and psychological).

Table 9: Cases of child abuse within participants

This TuaRes participant shows the rope with 
which her father beat her due to misbehav-
ior

School Abuse yes Abuse no TOTAL % 
Lycée Rimvougré 18 182 200 37.3% 
Le Partenariat 37 22 59 11.0% 
Lycée Provincial de Boulsa 4 195 199 37.1% 
École de Kogonéré 21 57 78 14.6% 
TOTAL 80 456 536 100.0% 
% 14.9% 85.1% 100.0% 
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Medical conditions 

“Many girls have recurrent malaria bursts during the rainy seasons, some do not see the black-
board due to poor eyesight, others suffer from very strong menstrual pains during the hottest 
months.” 

Augustine Godo, Girl Friendly Space Animator in Boulsa

23% of TuaRes participants complain about some chronic ache or other medical condition. Of these, poor 
vision (8%) and chronic stomachaches (6%) feature the highest. 77% did not report health problems.

Table 10: Health deficiencies within participants

Access to health facilities 

“Families’ limited economic means and the long distances to medical dispensaries make it rare 
for TuaRes girls to receive medical care. This has very negative repercussions on their grades.”

Diane Tapsoba, TuaRes psychosocial agent in Boulsa

Approximately 20% of girls mention they have never attended a medical structure before.

Table 11:  Availability of sanitation among participants

Medical conditions

School Access to 
medical fac. yes 

Access to 
medical fac. no TOTAL % 

Lycée Rimvougré 186 14 200 37.3% 
Le Partenariat 19 40 59 11.0% 
Lycée Provincial de Boulsa 172 27 199 37.1% 
École de Kogonéré 26 52 78 14.6% 
TOTAL 403 133 536 100.0% 
% 75.2% 24.8% 100.0% 
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Distance from school 

“Some girls live one hour and a half away from school by bike. These girls get to school ex-
hausted; they wake up at 5AM and have to pedal for over an hour. It is very hard for them to 
concentrate during their classes.”

Boulgissa Zongo, Psychosocial agent in École Le Partenariat, Ouagadougou

While the majority of girls live 16-30 minutes away from school, many have to walk an hour or more to get 
to and from school. School hours go from 7AM-5PM.

Table 12: Distance to school for participants

Participant from École de Kogonéré shows us her bicycle before she pedals home from school

Household distance to school
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At least one meal per day 

“Most girls in rural communities go for two days without eating, mostly during the dry 
season when family food stocks are low. Thanks to TuaRes, these girls are getting at least a 
meal a day.”

Moumouni Bikiènga, President of the parent association in Boulsa

While most participants are now having lunch at the TuaRes cafeterias, some girls are forced to return to their 
houses during lunchtime to help out with domestic chores.

• About 20% of TuaRes participants mention that they might not get one meal per day.  

Table 13: Alimentation of participants

Girls at École Le Partenariat show their 
favorite meal. They have pasta Mondays 
and Wednesdays.

The cafeteria in Boulsa is held on the 
grounds of the TuaRes Girl Friendly Space. 
It provides a meal for the 200 participants 
of Lycée Provincial de Boulsa. 

School At least one 
meal yes 

At least one 
meal no TOTAL % 

Lycée Rimvougré 179 21 200 37.3% 
Le Partenariat 58 1 59 11.0% 
Lycée Provincial de Boulsa 172 27 199 37.1% 
École de Kogonéré 19 59 78 14.6% 
TOTAL 428 108 536 100.0% 
% 79.9% 20.1% 100.0% 
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Average hours of homework per day

Repeated an academic year prior to joining TuaRes

Chapter 3: TuaRes girls’ education-related data

“Education is a human right and gender equality in education is essential for the development 
of our country.”

Leopold Boukoungou, TuaRes National Representative Burkina Faso

TuaRes staff collected very basic academic-related data, including previous performance in school, current 
practices and future aspirations.

Repeating an academic year

“The extra tuition that TuaRes organizes has helped me to pass Maths this trimester. In these 
sessions, the teacher has more time to explain things I did not understand in class.”

Participant from Lycée Rimvougré, Ouagadougou

Half of TuaRes participants claimed to have repeated one or more academic years prior to joining TuaRes. 
Currently, TuaRes participants in all four schools have, on average, higher marks than the rest of the class.

TuaRes provides extra tuition classes in the subjects that are considered most difficult, namely French, Maths 
and English. Additionally, it provides targeted tuition classes for the participants that struggle the most in 
that particular class (on average these classes include 5-7 girls).

Table 14: Participants having repeated an academic year

Hours of homework per day

Girls mention that their solar-powered lamps really facilitate studying at home. Most of them reach their 
house when it is already dark.

• Most TuaRes participants study 2-3 hours after class. 

Table 15: Average housework time within participants
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Intention to attend university

“My family and friends warned me against studying Engineering. They told me it is the work 
for a man and that my future husband would never allow me to go to work in his same town.  
I am so happy I did not listen to them. I graduated with good grades and will now travel to 
Germany to perform a two-month internship thanks to TuaRes.”

TuaRes Engineering bursary, Ouagadougou

Lycée Provincial de Boulsa has the highest number of girls who claim to “not want to attend university”, 102 
out of 199. 

In numerous rural communities in Burkina Faso, families and traditional authorities tell girls that they are 
only allowed to study until middle school since “their role as women is more productive elsewhere after that 
point”. 

TuaRes is stepping up awareness-raising campaigns targeting traditional authorities and participants’ parents. 
These sessions shed light on the benefits that pursuing their studies beyond middle school can bring to the 
girls themselves, to their families, and to their wider communities.

Table 16: Participants striving for university degree

School Yes no TOTAL % 
Lycée Rimvougré 158 42 200 37.3% 
Le Partenariat 59 0 59 11.0% 
Lycée Provincial de Boulsa 97 102 199 37.1% 
École de Kogonéré 75 3 78 14.6% 
TOTAL 389 147 536 100.0% 
% 72.6% 27.4% 100.0% 
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Intention to attend professional training

There is a link between those girls who do not want to attend university and the ones that prefer attending 
some sort of professional training either after middle school or after high school.

Table 17: Participants seeking professional training

Summary of data analysis

The results of this data collection exercise serve as a perfect illustration of the challenges girls in Burkina Faso 
face on a daily basis. The household/family conditions in which these girls live are precarious, making it very 
difficult for them to dedicate sufficient time and attention to their studies. Despite the support of psychoso-
cial workers and school staff, many of these girls are vulnerable to child abuse, child labour and limited access 
to healthcare. These realities severely affect the girls’ academic performance and their development as con-
fident young women. It is important to keep in mind that the data collected during these interviews comes 
from a pool of 536 girls that have already benefitted from TuaRes’ support for at least five months (in most 
cases for one or two years). One can easily imagine the lives of these girls without any kind of sponsorship. 
In Burkina Faso, the life of a girl from a low-income family is difficult at all levels. Girls have no voice nor 
say within their families and the wider community. Girls between the ages of 12 and 14are often married off 
to older men, while others are kept at home to help with childcare and domestic chores. According to many, 
this is the only purpose and value of a woman. Without targeted intervention, this vicious cycle is extremely 
difficult to break.

Solar lamps help TuaRes participants study for their classes even when they get home

School yes no TOTAL % 
Lycée Rimvougré 41 159 200 37.3% 
Le Partenariat 46 13 59 11.0% 
Lycée Provincial de Boulsa 149 50 199 37.1% 
École de Kogonéré 55 23 78 14.6% 
TOTAL 291 245 536 100.0% 
% 54.3% 45.7% 100.0% 
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3. The solution: empowering girls through education

“If you educate a girl, you educate a whole nation. I want to raise awareness of the positive 
spill-over effects education has on the lives of girls and of their families.” 

TuaRes medical bursary, Ouahigouya

We believe that educating girls is the single most effective strategy to ensure the well being of families and the 
long-term success of developing countries. 

• The solution to the realities outlined above begins with education. 

• We work to facilitate access to education and quality of education.

Girls’ education is not only a fundamental human right and also the most crucial means to fulfilling other de-
velopment objectives; it also improves the lives of vulnerable girls, empowers them and gives them a chance 
to take responsibility for their own future. 

Giving girls access to quality education creates a positive spillover dynamic that has the power of changing 
not only that one girl’s future, but also the future of her children and of her grandchildren. It can break the 
vicious cycle trapping girls in a voiceless and powerless life. 

We strive to unleash this potential.
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This vision is grounded in solid evidence, summarized in reports by organizations such as UNICEF and 
Global Partnership for Education.

higher income

• critical skills and tools learnt in school help girls better provide for themselves and for their children;

• for every additional year of primary school, a girl’s wages increase by 10 to 20 %, and with an extra year  
 of secondary school by 15 to 25%7;

• an educated mother will reinvest most of her income in her family’s well being;

• an educated female population increases their country’s overall productivity and enhances national econo- 
 mic growth.

less likely to become HIV-positive

• women with post-primary education are 5 times more likely than illiterate women to be educated on the  
 topic of HIV and AIDS8;

• educated girls are more likely to know that HIV can be transmitted by breastfeeding and that the risk of  
 mother to child transmission can be reduced by taking drugs during pregnancy;

• knowing that the use of condoms can reduce the risk of contracting HIV/AIDS and helps to decrease the  
 spread of the virus by promoting safer sex practices. 

Later marriage, later pregnancies, safer births9

• staying at school for longer means girls marry, and have children, at a later age;

• staying at school reduces likelihood of teen pregnancy (births to mothers under 18 carry an increased  
 infant mortality risk of 60%);

• in Burkina Faso, mothers with secondary education are 50% more likely to give birth in health facilities.

fewer, healthier children10

• education gives women more control over how many children they have;

• a child whose mother can read is twice as likely to live past age 5;

• an extra year of female schooling reduces fertility rates by 10%.

protect her children from illegal practices and promote education

• educating girls would help child marriage fall by 14%;

• an educated mother will more likely protect her daughter against female genital mutilation;

• once a mother, an educated girl will actively promote her children’s schooling.

general health and well-being in her family will improve

• education increases access to treatment and helps combat stigma; 

• children of educated mothers are more likely to be vaccinated and less likely to be stunted because of  
 malnourishment.

An educated girl will contribute to her country’s development

7  UNICEF Press Center, Available from: http://www.unicef.org/media/media_58417.html

8   UNESCO, Education counts towards the Millennium Development Goals, 2011. Available from: http://unesdoc.unesco.org/images/0019/001902/190214e.pdf

9  ibid

10  ibid
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4. The TuaRes echo 

4.1 TuaRes areas of intervention in Burkina Faso

Map 2: Regional distribution of TuaRes activities
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4.2 TuaRes projects

TuaRes supports girls’ education through different types of projects:

• Type 1: the promotion of access to and improved quality of education for vulnerable girls in primary and  
 secondary school

• Type 2: the provision of university scholarships for girls who graduate with the best marks

• Type 3: the promotion of income generating activities for girls’ mothers through trainings and microcre- 
 dits

• Type 4: the promotion of life skills for girls and young women

A conceptual overview of TuaRes’ projects:

Table 18: Overview of TuaRes projects

TuaRes sponsorship of girls and women in numbers:

• During the academic year 2014/15, 912 girls and women have been supported by us.

• Since 2012, 2,839 girls and women have benefitted from our sponsorship.

 
Yam 

Pukri12 Wazamse Neerwaya Fagré New-
Ways13 

TuaRes 
scholarsh. 

Song 
Taaba TOTAL 

Girls 
suppor-
ted since 
2012 

    1,020 1,156 440 60 62 21 8014 2,839 

2014/15 320 200 280 60 24 8 20 912 

Focus 
primary +
secondary 

school 

secondary 
school 

primary +
secondary 

school 

secondary 
school 

secondary 
school university micro 

credits  

Project 
site 

Kongoussi Ouagadougou Boulsa Ouagadougou Turkana 
(Kenya) 

Ouagadougou, 
Ouahigouya Boulsa 

 

€ since 
2012 

€ 217,000 € 132,000 € 169,000 € 29,000 € 39,000 € 54,000 € 3,000 € 643,000 

2014/15 € 54,000 € 75,000 € 119,000 € 29,000 € 14,000 € 21,000 € 3,000 € 315,000 

Partners Welt- 
hungerhilfe 

 
TuaRes  

 
TuaRes  

FASED 
New Ways TuaRes  

NGO NEEED TuaRes   
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Measuring TuaRes’ support:

Table 19: Support type for participants

Since 2012, TuaRes has supported its participants with the elements listed above.
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Type 1: Primary and secondary school projects

Selection procedure

Each new academic year brings with it the practical and moral challenge of selecting new participants. Which 
girls, among the numerous girls coming from extremely vulnerable social contexts, should TuaRes include 
in its projects? In a country as poor as Burkina Faso, the selection of new participants is both difficult and 
controversial. 

To promote local ownership, transparency and accountability, we develop vulnerability criteria guidelines, 
but leave the process in the hands of the community.

The responsibility for participant selection falls primarily on parent committees (APE, “association des pa-
rents d’élèves”), mothers’ associations (AME, “association des mères éducatrices”) and the school board. In 
rural communities such as Boulsa, traditional tribal chiefs and representatives of the Islamic, Catholic, Pro-
testant and animist religious groups are also called to participate in the decision-making process. 

Once this local committee has identified the 15-25% most vulnerable female students in each class, it submits 
its list to our staff on the field. To validate this initial selection of participants, members of our team verify 
the information provided by the community (i.e. families’ social status) through home visits and additional 
surveys and questionnaires. 

Throughout the whole selection procedure, we pay close attention to guaranteeing religious and ethnic neu-
trality.

Selected participants are oftentimes orphans, victims of abuse, or otherwise coming from very poor families. 

TuaRes team members perform household visits to verify that all the information provided by the community selection committee 
is accurate
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The TuaRes package

Once the new TuaRes participants have been selected, the girls and their parents/guardians are reunited and 
briefed on the nature and composition of the TuaRes scholarship, but most importantly, of the duties and 
requirements that come attached to it. 

The TuaRes package that primary and secondary girls benefit from includes: 

• Financial support (paid school fees)

• Material support (school materials, clothes, solar lamps, bicycles, food aid for the families, hygiene kits,  
 school cafeteria)

• Intellectual support (extra tuition classes)

• Psychosocial support (individual sessions and follow-up, group therapy activities, household visits) 

• Information campaigns /awareness-raising  (for the girls, their parents, the school and its teachers, commu- 
 nity leaders, etc.)

In order to give vulnerable girls the best possible chance at succeeding in school, we not only provide them 
with everything they need for school (both financially and materially), but also with intensive intellectual 
support to catch up their fellow students (extra tuition classes in Maths, French and English, etc.). 
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TuaRes tries to act as a positive counter-weight in these girls’ educational lives: 

• We absorb all of its participants’ financial/material burdens (relevant to school) to avoid that vulnerable  
 families encourage their girls to abandon school. Thanks to us, families do not need to spend their income  
 on their girl’s schooling, nor pay for any other school-associated costs. This serves as a powerful stimulus  
 to keep girls in school.

• We try to compensate for the long hours girls spend walking/pedaling to school and performing household  
 chores by giving them more “study hours” within the school grounds. As part of our scholarship, girls  
 must participate in extra tuition classes. For those that are having trouble passing a class and necessitate  
 more support, we organize further extra tuition classes with fewer numbers of students per teacher (2-8  
 girls/teacher).

• To alleviate some of the daily psychological pressure these girls have, we have posted psychosocial workers  
 to all the project sites where it intervenes directly (Lycée Rimvougré, École Le Partenariat, Lycée Pro 
 vincial de Boulsa, and École de Kogonéré). These ladies hold regular individual sessions with participants,  
 performing group therapy activities and visiting the girls’ families when required. They also instruct girls  
 on topics such as: hygiene and sanitation, sexual health, disease prevention, children’s/womens’ rights and  
 duties, carrier choices, etc.

• We incentivize parents to alleviate girls’ household duties by performing trimestral food distributions. The  
 logic behind this action is to eliminate another reason to prevent parents from promoting girls’ schooling  
 (i.e. farming or other form of labor). Once the family’s food stock is secured, mobilizing the girls as a la- 
 bour force loses its economic value for the family. 

• We take advantage of these food distributions to execute parental information campaigns on topics such  
 as: the importance of female education, the necessity of parental support throughout the academic year, the  
 repercussions of child marriage, the legal consequences of child abuse, etc. 

• Girls’ teachers and members of the school administration also benefit from TuaRes awareness-raising cam- 
 paigns and capacity building initiatives. TuaRes organizes yearly trainings and other teaching methodolo- 
 gy updates in order to keep teachers motivated, and to help them fulfill their true potential.

In return, we ask its girls (and consequently their parents/guardians) for their commitment to:

• Stay in school 

• Achieve the best possible grades
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Type 2: University scholarship project

Selection procedure

Since 2012, we have offered eight young women university scholarships. 

A selection committee consisting of members of the school administration, the parents association and the 
TuaRes team interviews each of the applicant girls. 

The criteria for the award are:

• academic performance,

• personality,

• social background.

All of our scholarship holders come from poor, disadvantaged contexts and they are typically the first ones 
in their family to have graduated from school. Being able to attend university is an enormous step in the in-
tellectual and personal development of these girls, who have already succeeded against all odds throughout 
elementary and secondary school. 

The first six university participants obtained their baccalaureate certificate at Lycée Moderne de l’Amitié, 
located in Ouahigouya. They were the best girl graduates in their class and all had great aspirations for their 
own futures. Nevertheless, due to their families’ limited economic means, they would not have been able to 
enroll at university without TuaRes’ sponsorship. 

In 2013, we sponsored another young woman from Lycée Moderne de L’Amitié11, and in 2014, we decided 
to sponsor the university studies of the highest academically achieving girl from the Lycée Provincial de 
Boulsa12.

TuaRes university bursaries from Lycée Moderne de l’Amitié, 2012

11  Fatimata Ouattara, currently enrolled in Law.

12  Rakietou Zidouemba started her degree in Economics and Management in 2014.
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The TuaRes package

The TuaRes package that university students benefit from includes: 

• financial support (university fees, accommodation, living allowance)

• material support (motorbike and helmet, laptop, books, other necessary material) TuaRes has attached  
 several conditions to the scholarship: 

• girls must pass their exams, 

• girls must aim to get the best possible grades,

• girls must submit a report on their studies every quarter,

• girls must meet with TuaRes representatives every quarter.

University bursaries holders studying in Ouagadougou spend time at the TuaRes office. Salamata Cissé (right) had a baby through-
out the course of her studies, but this has not stopped her from passing her undergraduate degree in Finance and Accounting with 
good marks. She is currently looking for an internship.

Additional opportunities for university bursaries

We encourage our university scholars to expand their professional horizons by performing internships du-
ring their summers. 

• Internships at FASOGAZ, Burkina Faso:

In the summer 2013, some of the girls performed practical traineeships at FASOGAZ.

• Internship with Technical Consultancies, Germany

In summer 2015, we arranged for one student to spend a summer in Germany. Following a two-week English 
course she worked as an intern for two technical consultancies in Munich and in Cologne.
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Type 3: Microcredit projects for girls’ mothers

Selection procedure

We work to help girls gain control of their own lives, but it also promotes the same reality for their mothers. 
We strive to help the mothers of our students to generate their own income.

For this reason, project Song Taaba tests a simple microcredit model in the village Kongonéré. We incorpo-
rated 20 mothers in this pilot project13. They were selected based on their commitment to the cause of female 
empowerment and on their determination to respect reimbursement conditions. 

TuaRes package

Each participant made an estimate of the start-up fund she needed 
to launch her new activity. The chosen Income Generating Activities 
(IGAs) are:

• Soap production
• Peanut oil processing 
• Road side restaurant 
• Local beer “dolo” production
• Road-side bakery
• Food stocking 

TuaRes provided participants with:

• Financial support (a start-up fund in the form of a loan, ranging be- 
 tween 100 and 500 depending on the IGA)
• Intellectual support (basic theoretical training on microcredits,  
 literacy classes in the local language Mooré, information campaigns  
 on women’s rights)
• Practical support (activity-specific training based on participants’  
 needs, e.g. soap production)

The conditions attached to the microcredits include:

• Trimestral reimbursement of our loan + 10% interest rate (over 24  
 months)
• Participants must create their own local women’s association and  
 open a joint bank account in the nearest city. The capital reimbursed  
 each trimester must be deposited in this account (at the end of the two  
 years, this capital can serve as new start-up funds for other mothers).
• Participants must attend all relevant training and intellectual support  
 classes (e.g. literacy).
• Participants must act as advocates of women’s rights within their  
 community, and mobilize parents and other community members to  
 promote girls’ education

Participants’ new peanut-processing machine
13  Participants in Song Taaba are mothers of primary school TuaRes participants enrolled in École de Kogonéré.

Mothers in Kogonéré learn how to 
read, write and do simple maths in 
order to develop basic business skills 
that can help them manage their IGAs 
with more success
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Type 4: Life Skills Summer Camp 

Selection procedure

The best 110 secondary school girls from Lycée Rimvougré, École Le Partenariat and Lycée Provincial de 
Boulsa spent the second and third week of July 2015 at a Life Skills summer camp in Ouagadougou (Yennenga 
project).

We selected the girls based on their academic performance during school year 2014-2015.

TuaRes package

Through this summer camp, we sought to give girls the opportunity to gain practical life skills that are not 
taught in school or in their immediate surroundings. The activities/classes were selected with the objective 
of helping girls build their self-confidence, independence and leadership skills. It also served as a context in 
which girls who demonstrated consistent academic excellence could relax, have fun, make new friends from 
other TuaRes-sponsored schools and engage in leisurely activities. On the occasion of this summer camp, 
most of the girls coming from Boulsa visited their capital city, Ouagadougou, for the first time.

The camp was managed by Psychosocial Coordinator Diane Tapsoba and was supervised by seven psycho-
social workers, one nurse and five women working in the various schools (three from Lycée Rimvougré, one 
from École Le Partenariat and one from Lycée Provincial de Boulsa). 

The Life Skills summer camp included the following activities/classes:

• First aid 
• Self-defence 
• Liquid soap production 
• Mosquito-repellent production
• Theatre 
• Basic mechanics
• Self-confidence training 
• Career counseling with women role models
• Traditional cooking 
• Traditional dance 
• Sports
• Information campaigns (children’s rights and duties, female genital mutilation, adolescents living with  
 HIV/AIDS, community life, unwanted adolescent pregnancies, academic success and health and hygiene)
• Field trips (Ouagadougou’s landmarks and artistic sites in Laongo)

Participant girls were asked to contribute in the following way:

• Good behavior 
• Participation and engagement
• Keeping the summer camp’s grounds clean
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The Red Cross trained the girls in            Girls learnt how to produce their own 
essential first aid procedures             liquid soap (for sale or family use)

Girls learnt self-defence to prevent         Girls learnt how to repair their bikes   
rape or abuse                 (for family benefit or as IGA)

Girls engaged in sports: football, athletics, skipping rope
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5. TuaRes’ results

We have recorded excellent results during the academic years 2013-14 and 2014-15.

This section presents the success of TuaRes-implemented school projects (Type 1) in achieving their specific 
objectives: 

• Avoiding participant dropouts

• Maximizing participant academic success14

During both academic years, we have achieved our goals: 

• Fewer girls have dropped out than the rest of their non-participant peers

• TuaRes girls’ academic results are better than those of the rest of their classes’

5.1 Primary and secondary school project: Results for 2013/14

Table 20: TuaRes participants of total class 2013/14

During academic year 2013-14, TuaRes sponsored 260 girls from Lycée Rimvougré, Lycée Provincial de 
Boulsa and École de Kogonéré. 

There were 1,169 other boys and girls in the school, who did not receive TuaRes support (non-TuaRes stu-
dents). Non-TuaRes boys and girls served as control groups that enabled TuaRes to analyze the impact of its 
support. TuaRes girls’ dropouts and end results are compared to the rest of the class (boys and girls), and also 
to the rest of the girls in their class. 

14 Academic success is understood as passing the current academic year and being accepted into the next grade.

Total Program



45

Non-dropouts

TuaRes girls performed better than non-participants by more than 4 percentage points (ppt). Within the cate-
gory of girls that did not receive support from TuaRes, there were 7.33% more school dropouts. One TuaRes 
participant was unable to finish her school year15.

Table 21: Non-dropout rate of classes 2013/14 (NDO rate)

Academic success

TuaRes participants’ grades were in line with those of non-participants’: 0.23 ppt more TuaRes girls passed 
into the next academic grade than the rest of their fellow students. When comparing TuaRes girls’ end of the 
year average grades with those of the rest of the girls in their classes, the success is even more noticeable: 4,19 
ppt more TuaRes girls passed their school year.

Table 22: Pass rate year 2013/14

15  Sadly, this participant passed away attempting an unsupervised abortion.

19 Sadly, this participant passed away attempting an unsupervised abortion. 
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5.2 Primary and secondary school project: Results for 2014/15

Table 23: TuaRes participants of total class 2014/15

During the academic year 2014/15, TuaRes sponsored 540 girls from Lycée Rimvougré, Lycée Provincial 
de Boulsa, École de Kogonéré and École Le Partenariat16 directly. The results of project Yam Pukri, which 
TuaRes finances, but does not operate, are not included in these data.

There were 2,060 non-TuaRes students in the TuaRes girls’ classes. As mentioned above, non-participants 
served as a control group to measure TuaRes’ impact in achieving its objectives. 

Non-dropouts 

In this category, TuaRes girls scored better than the rest of the students in their classes by 1.85 ppt. They also 
scored better than non-participant girls by 2.24 ppt. TuaRes observed one participant dropout from Lycée 
Provincial de Boulsa17.

Table 24: Non-dropout rate of classes 2014/15 (NDO rate)

16  TuaRes started to sponsor girls from the private school École Le Partenariat during this last academic year (2014-15). 

17  Mamounata, 15 years old, dropped out due to a case of early forced marriage.

0 TuaRes started to sponsor girls from the private school École

Total Program
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Academic success 

During 2014/15, TuaRes girls performed exceptionally well academically. They scored 12.74 ppt better than 
the rest of the students in their classes, and 17.86 ppt better than non-participant girls.

Table 25: Pass rate year 2014/15

Some reflections on 2013-2015 results

Throughout academic years 2013/14-2014/15, we have achieved the two specific objectives of TuaRes with  
remarkable success. Throughout both years, fewer TuaRes girls dropped out of school than the rest of their 
peers. 

Academically 2013/14 TuaRes girls outperformed their peers, the non-TuaRes girls, by 4 ppt, in 2013/14. In 
2014/15, this number improved materially to almost 18 ppt. We see a clear correlation between these impro-
ved results and the intensification of tuition classes in 2014/15. Tuition classes started earlier in 2014/15 and 
were conducted in a more targetted fashion – focusing on the specific weaknesses of the students (“differen-
tiated pedagogy”). Furthermore, tuition classes were held in smaller groups, allowing for a stronger focus 
on the individual TuaRes student. While this change led to higher costs of the tuition classes, we believe that 
success fully justifies the increased investment.

The academic success of TuaRes girls is even more telling when considering that TuaRes targets only the most 
vulnerable girls in their classes. The pre-conditions for these girls to succeed in school are poor from the out-
set. Some are orphans, others are victims of abuse, and many act as de facto mothers to younger siblings. All 
of them have to perform hours of domestic work on a daily basis. In families where parents work for days on 
the street, or are constantly on the hunt for yet another informal job, the responsibility to keep the household 
running falls upon the shoulders of these girls. 

In rural contexts such as Boulsa, we continue to fight hard against pervasive phenomena such as ear-
ly child marriage and teen pregnancies. This year, we lost one of its participants from Lycée Provinci-
al de Boulsa to early marriage despite widespread efforts to counter the process. Only in 2014/15, four 
girls were reported to be pregnant out of wedlock. After long talks, we managed to convince their pa-
rents/guardians not to exclude their daughters from their families. They continue to be housed at 
home until the end of their studies. Sibdou, the first TuaRes participant from Boulsa to have given birth, is 
now leading a support group for teen pregnancies.

In the coming years, we will continue to invest resources in targeted tuition classes, psychosocial support and 
school meals, as they are directly correlated to this year’s academic success.

21 Mamounata, 15 years old, dropped out due to a case of early forced marriage.



48

6. Ways forward

In the coming academic year, we commit to sponsor new participants, but TuaRes‘ first priority will be set on 
strengthening and deepening its projects’ activities in order to make them even more effective. 

6.1 TuaRes’ 2015/16 ongoing projects 

Primary and secondary school projects

Table 26: Number of participants

We will increase the number of primary and secondary school girl participants by 180. In addition, TuaRes 
will continue to work with Welthungerhilfe in the Kongoussi district supporting approximately 300 girls, 
and with New Ways / MSCP to support approximately 20 girls in the Turkina region in Kenya.

University scholarship project

No new additions.

Microcredit projects for girls’ mother 

No new additions.

Life Skills summer camp:

The 120 girls who obtain the best grades throughout academic year 2015/16 will be invited to participate at 
the new edition of the TuaRes Life Skills summer camp in July 2016.

School projects School 2015/16 
planned 

2014/15 
current Δ  Δ % 

Neerwaya Lycée Provincial de Boulsa 
and École de Kongonéré 330 280 50 17.9%

Wazamse Lycée Rimvougré 200 200 0 0%
Fangré École Le Partenariat 140 60 80 133.3%
TOTAL  670 540 130 19.4%
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6.2 TuaRes’ 2015/16 new projects 

We have decided to incorporate four new projects, falling under the following categories:

• Professional training for girls

• Medical care

In light of the findings of the data collection study performed in January 2015, we have decided to step up 
our professional training initiatives and to add systematic medical checks for our participants.

Professional training for girls

Many girls have expressed their desire to receive professional training in order to have access to the job mar-
ket after obtaining their middle school diploma. We will launch a pilot professional training project targeting 
8 girls that continue to have trouble graduating into the next school grade. These girls will be enrolled in the 
following professional schools: fashion and design, hairdressing and primary school teaching.

We have decided to launch two additional pilot projects that aim to increase girls’ employability: intensive 
English courses (100 girls) and tailored IT trainings (60 girls). Both IT and English skills are much in demand 
in the job market. The number of persons proficient in either IT or English is limited. We hope that by trai-
ning girls at an early stage in life, they will encounter less difficulty in finding jobs either straight after school 
or after pursuing their university studies. We will partner with a Ghanaian organization called Soronko so-
lutions for the implementation and development of the pilot GirlsTech project. This organization has gained 
international recognition for teaching vulnerable girls in Ghana how to code. 

Table 27: Additional projects

Medical care

Starting in September 2015, we will provide systematic medical consultations for all of its primary and secon-
dary school participants. Each girl will undergo an initial medical test at the beginning of the academic year, 
and in case of need, they will be referred to specialized centers (i.e. gynaecology, dentistry, ophthalmology). 
We are convinced that by providing ongoing medical care to girls that do not have the means to consult with 
a doctor, school dropout rates will be reduced and academic performance will significantly improve.

Table 28: Participants of medical care project

Practical Skills  Description 2015/16 
planned 

2014/15 
current Δ 

Professional training Professional training for girls 8 0 8
Girls tech IT training, notions of coding 60 0 60
Sunshine Reinforcing English skills 100 0 100
TOTAL  168 0 168

Healthcare for 
education Description 2015/16 

planned 
2014/15 
current Δ 

Laafi Nooma Health checks and education 670 0 670
TOTAL  670 0 670
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7. Conclusions

Since 2012, we have worked to counter the broad and pervasive problem of girls’ disempowerment in Africa, 
a problem that traps mothers and daughters in endemic poverty and marginalization. Through the promo-
tion of quality and access in education, we seek to improve the lives of girls in Burkina Faso by giving them 
the opportunity to become agents of change in their country. 

This report has assessed the impact our projects have had in addressing these problems - the results are 
remarkable. In only three years, we have recorded fewer school dropouts, higher academic performance, 
fewer adolescent pregnancies, an increase in families’ economic status, a decrease in teen marriages, and most 
importantly, a visible rise in participants’ self-confidence. 

This success sheds light on the value of our tailored support in helping girls and women to overcome the 
daily challenges that impede them from fulfilling their true potential. It also reflects that our bottom-up, sus-
tainability-oriented approach is the way forward. Only through a proactive partnership with relevant local 
actors (parents, teachers, community leaders, social services, Education Ministry, etc.) can change be made. 
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Annex 1 - Data collection methodology

We adopted a participative, community-based approach for the collection of data. All relevant actors to Tua-
Res girls’ education were informed of this initiative and were asked to collaborate in 1) optimizing its content 
and diffusion methods and 2) in its actual diffusion.

The questionnaire, initially drafted in English, was translated into French for local comprehension. It was 
divided into four sections that sought to capture the following information:

• girls identification data
• household data
• girl vulnerability data
• academic-related data

It was then presented to local authorities, the Ministry of Education, the school headmaster, the school ad-
ministration and the parental associations in order to make the questionnaires both as comprehensive and 
culturally appropriate as possible. Not many modifications were made, but several remarks were of interest. 

More than one individual mentioned we would undoubtedly get blank faces or straight-out negations when 
asking the girls if they felt they had the right to express themselves freely. They also foresaw our difficulty in 
getting answers when asking what their “aspirations and desires” are in life.

After this phase of revision, the TuaRes staff trained the necessary personnel in order to carry out the pro-
cess. Female interviewers from the girls daily academic context were selected, i.e. teachers, school adminis-
tration members and members of the parental association. Interviewers were notified they should inform 
participants that all information would be treated as confidential. 

The interview phase took approximately five weeks. Girls were interviewed during their lunch breaks, and 
the average time per interview was 45 minutes. We originally estimated the duration of 15 minutes to answer 
the 55-yes/no answers and 5 additional minutes to answer 2 free-answer questions. Nevertheless, girls’ shy-
ness made it necessary to dedicate sufficient time to breaking the ice and to gaining their confidence prior to 
starting the questionnaire.
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Women in Lycée Rimvougré helped TuaRes with girls’ interviews during multiple weeks
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(Footnotes)

1   TuaRes finances a primary and secondary school project run by Welthungerhilfe.

2  TuaRes also finances a secondary school project run by NGO New Ways in Turkana, Kenya.

3  Partially included in other projects
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